
C h a p t e r  F i v e

Peer Education

1. Introduction

Peer education is when children, young people, or adults educate others of simi-
lar age, background, culture, or social status, including those from disadvantaged 
social groups. The approach can take different forms, but in many cases entails 
providing academic support, enhancing communication and interpersonal skills, 
or counseling. In other cases, it may involve awareness-raising or advocacy. The ap-
proach is based on the premise that people, especially young people, are more likely 
to listen to and respond to information when it comes from their peers. 

In the context of CIRCLE, peer education consisted of empowering children or 
young people to play an active role in combating child labor. Peer education re-
inforces the capacities of participants to take action and be part of community 
development solutions rather than being in the passive, submissive, and receiving 
position in which they are often placed. 

Children and young people are resourceful, dynamic, and creative, and, most of all, they know instinctively how to relate 
to younger, vulnerable children. They speak the same language and are able to build strong trusting relationships with 
their peers. With the support of the community and armed with information and training, peer educators can be power-
ful allies in the movement to prevent, reduce, and eliminate child labor.

2. CIRCLE experiences with peer education 

CIRCLE partners have applied child-to-child, youth-to-child, and youth-to-youth approaches in a number of contexts. 
Salient examples are listed in the table, some of which are described in greater detail in the text. Each organization re-
ported that, where it had been used, peer education had had a positive impact on the overall project. Drawing on their 
own experiences, children and young people, in particular former child laborers, were able to convey convincing mes-
sages on the hazards of child labor and the benefits of education. 

Identifying an appropriate peer 
educator group is critical, as is de-
vising training programs suited to 
their capacities and the project’s 
objectives. The gender and age 
range of the target group should 
also be taken into account when 
choosing peer educators. 

In the AMF project in Peru, a 
group of former child domes-
tic workers was identified and 
trained in leadership skills. They 
became influential role models in 
their communities. In the WDA 
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project in Cambodia, peer educators were identified in the classrooms of six target schools and organized into Active 
Child Teams (ACTs), with three volunteers in each team. 

The CENDHEC project in Brazil trained a group of 20 adolescents as child labor prevention agents to raise awareness 
of and promote children’s rights in their communities. Based on their own training and experiences, the group was able 
to train other children as prevention agents, thereby enhancing sustainability and multiplying the positive impact of this 
strategy. 

The Child Rights Forums in the CWIN project in Nepal use child advocates to raise awareness of the dangers of child 
labor and premature entry to the workplace and of the benefits of education and other childhood activities. Among other 
things, they monitor the implementation and follow-up of an education scholarship program. This involves keeping an 
eye on the scholarship students and their progress and supporting them in any way required to keep them in school, 
particularly if they are at risk of dropping out. The peer educators act as an early warning system, soliciting if necessary 
the support of others in the community, such as teachers 
and parents. 

In the CEIPA project in Guatemala, a specific municipal 
body was established for children and adolescents in the 
target community, entitled the Municipal Council for 
Children and Adolescents (COMUNA). The structure 
and function of this council is described in detail in the 
chapter on Advocacy (see p. 66). Its aim was to defend and 
promote the rights of children and youth, to identify con-
cerns affecting this social group and seek to address them, 
and generally to serve as a voice for children and youth 
within the municipal structures. The council members 
were elected and the council continued to function after 
the project was over. A similar approach was adopted by 
PAMI, also in Guatemala, where a Committee for Wom-
en, Childhood, and Youth (COMUDE) was established 
in the target community (see Advocacy, p. 66).

The children’s clubs in the ASHA project and the children’s 
assemblies (bal panchayats) in the BAT project, both in 
India, helped children in the target villages to better un-
derstand the causes and consequences of child labor and 
the importance of education and encouraged them to look 
out for one other. Former child laborers who left work 
to go to school became role models for other children in 
the community. In the ASHA project, the children’s clubs 
were equipped to provide academic and non-academic ac-
tivities to all children and mobilized resources to continue 
funding these activities in the long term. 
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ADAP: Peer educators and prevention 

of trafficking

The ADAP project in Mali established a small network 
of peer educators or “social mobilizers” in the villages 
covered by the project. As the focus of the project was 
on child trafficking in the Koutiala region and this af-
fected girls and boys equally, ADAP selected one girl 
and one boy in each village to benefit from training 
workshops covering related issues such as the causes 
and consequences of child labor, sexual and reproduc-
tive health, children’s rights and responsibilities, the 
risks associated with trafficking and how to avoid them, 
and the benefits of education. Part of the training and 
follow-up included teaching peer educators how to fill 
out a form to record their various activities. As well as 
interacting with other children in their village schools, 
the peer educators mobilized parents and out-of-school 
children. 

ADAP found that the 32 social mobilizers reached nearly 
2,500 people in the community. This was achieved with 
a minimum of training but a lot of support and encour-
agement. Through their efforts, the rate of school en-
rollment increased. Teachers interviewed on the impact 
of the project noted that children took a greater interest 
in their studies, their behavior improved, and parents 
became more involved in activities and management 
of the school.
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CIRCLE partners with an identified best practice in peer education
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BAT employed a “child-friendly village” concept, which 
aims to protect the interests and well-being of the chil-
dren in the village and to ensure their participation in 
all aspects of village life (see box 5d). To this end, BAT 
created children’s assemblies, which played an advoca-
cy role in village-level decision-making, including re-
source allocation. The project also established groups 
of youth activists to raise awareness of the hazards of 
child labor and the benefits of education. School-based 
children’s clubs were also established in the RADA 
project in Sierra Leone to raise awareness in the target 
and neighboring communities, especially among the 
children in the school.

In the AMWIK project in Kenya, radio programs were 
used to raise awareness among different community 
groups, including children. The programs targeted dif-
ferent age groups, including school-based child rights 
clubs, and peer facilitators were trained to manage group 
discussion sessions on the radio programs to deepen un-
derstanding and help change entrenched attitudes and behavior with respect to child labor and education (see box 5c). 

In the case of CSAGA in Vietnam, peer educators were involved in teaching street children life skills, including how to 
study more effectively (see box 5e). Particular to this project, the peer educators were college students from outside the 
target community. For the students as with any group of peer educators, their involvement was a two-way experience: 
while beneficial to the target group, it was equally enriching for the peer educators. 

In other projects, such as SUMANDO in Paraguay, peer 
educators have acted as role models to motivate younger 
children to set higher academic goals. This is a particular-
ly effective way of helping child domestic laborers to real-
ize that their situation can change and improve through 
education. The SUMANDO project is a distance-learn-
ing initiative requiring a great deal of self-motivation. 
Beneficiaries who completed the course expressed inter-
est in helping other child domestic laborers to access and 
benefit from the program. High achievers in the distance-
learning program took part in “learning circles,” through 
which they offered support and encouragement to new 
participants, enhancing their own personal growth and 
facilitating their socialization with other children in simi-
lar situations. The socialization aspect is important when 
working with child domestic laborers, who often find 
themselves isolated and deprived of contact with their 
peers (see page 107). 

3. Designing a peer-to-peer approach

CIRCLE has identified some strategic elements as in-
tegral to an overall peer education approach and that 
should be considered in the project design process. The 
points below are not necessarily in order of priority, nor 
are they necessary in all cases. They are useful for inform-
ing decision-making and guiding the design process.
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ISAT: Working with existing youth 

groups in Peru
In 2005–2006, ISAT implemented a project in the mining 
community of Huanca in the Ayacucho region of Peru that 
empowered adolescents in the community to raise aware-
ness among their peers of the dangers of premature entry 
to the workplace and the benefits of going to school. 

The project was able to make use of an existing group of 
youth leaders in the mining community that had been cre-
ated under a previous project on environmental education. 
The group members broadened the scope of their activi-
ties and responsibilities to include promoting children’s 
rights and the importance of education and monitoring 
the project beneficiaries. Project staff designed and con-
ducted complementary training for the peer educators, fo-
cusing specifically on child labor in the mining community 
and on education. 

The young people were responsible for raising awareness 
on a range of topics, covering the environment, child la-
bor, children’s rights, and communication and led youth 
awareness-raising activities in the community. In moni-
toring the beneficiaries, they were also able to act as ef-
fective role models for them. 

ISAT deemed that the peer educator approach was one of 
the main reasons for the project’s success. Moreover, the 
pre-existence of the youth groups meant that the project’s 
outcomes were more likely to be sustainable.
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 3.1  Creating an enabling environment for peer education

The peer-to-peer concept needs to be adapted to the environment in which the project is taking place and to the charac-
teristics of the project beneficiaries. Thus, organizations should first investigate the needs and wishes of the beneficiaries 
and map both the possibilities and the limitations of their environment. The project approach should be elaborated in 
consultation with the stakeholders, including the group appointed as peer educators. 

Points to consider in creating an enabling environment are:

Community support: 
The peer-to-peer concept may not be well understood by the community 
concerned. Therefore, as a first step, consultations should be organized with 
community and religious leaders, school staff and teachers, parents, children, 
and other relevant groups, particularly women’s and youth groups, to explain 
the concept and seek their input. It is important that all those concerned sup-
port the concept and take ownership of the project. The children’s and youth 
council established in the CEIPA project, for example, was facilitated by the 
support of the mayor and the local government and their positive and con-
structive attitude toward meaningful child participation.

Structures: 
Before creating new structures to support a peer-to-peer process, it is worth looking into what groups or associations 
already exist within the community. If such groups are in place, building on them or adapting them to suit the needs 
of the project may be a more effective strategy than creating new ones, provided they are well organized and serve the 
needs of the target group. They may also enhance the project’s sustainability. It may be that a new structure could 
be created within an existing one, for example a child 
rights club in a school as was the case with the AM-
WIK project in Kenya (see box 5c).

Timing: 
Timing of activities will be influenced by the project’s 
geographical location and other demands on the chil-
dren’s or young people’s time. Certain constraints may 
affect the availability of peer educators to participate 
in project activities, such as when they may have to 
help out with harvesting, or examinations, which they 
will have to prepare for and take. In assessing the in-
terest and motivation of potential peer educators for 
the project, the time that the peer educators can actu-
ally give to activities is an important consideration. 
If a particular group cannot guarantee its availability, 
other options should be considered.

Finance: 
It is possible that in some situations or in some areas, 
peer educators may feel less responsible for their work 
if they are not being paid for it. This will depend on 
the level of cohesion within the community and also 
on the policies applied by other projects. If people are 
used to being paid for services, it may be a challenge 
to find and motivate unpaid volunteers. Therefore, a 
financial incentive may be needed to persuade peer 
educators to invest in the project. Whether or not to 
go this route will depend upon the aims and objectives 
of the project and should take into account the needs 
and expectations of potential peer educator groups. 

It is important that all 

those concerned support 

the concept and take 

ownership of the project

AMWIK: Child listening groups
A key component of AMWIK’s awareness-raising pro-
gram in Kenya involved broadcasting pre-recorded radio 
programs on child labor and education (see Awareness-
raising, p. 45). Some of the programs were designed for 
adults and others for children. AMWIK also trained facilita-
tors within the community, including members of school-
based child rights clubs, to conduct discussion groups 
after listening to the programs. 

One result of the listening sessions was an increase in 
the membership of the child rights clubs. In light of this, 
AMWIK felt it was important to work with existing struc-
tures for children rather than create new ones. This ap-
proach saves time and effort and also gives the children a 
sense of ownership of the project and responsibility. The 
listening sessions aimed to empower children to reach out 
to at-risk children and to be able to protect themselves 
and defend their rights and interests. The empowerment 
process is important from the longer-term perspective, 
as children retain the lessons learned into adulthood and 
when they have children of their own. 

AMWIK noted that many of the children in the child rights 
clubs were vulnerable or marginalized in some way and 
emphasized the importance of guiding their discussions 
and providing considerable support to ensure that the ad-
vocacy messages were appropriate and targeted. Foster-
ing project ownership takes time and should begin early 
in the project through the adoption of participatory ap-
proaches to overcome the perception that project activi-
ties are being imposed by an outside organization.
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3.2   Identifying the peer educator group

Organizations need to assess whether it is best to work 
with peer educators from within or from outside the 
community. The capacities of a college student are going 
to be different from those of someone who has not had 
the same level of education. However, if the target group 
is former child laborers, someone without a college edu-
cation may be able to relate better to the target group and 
thus have greater influence over them.

The point is not that certain social groups are better peer 
educators than others but that depending on what is ex-
pected of them, certain groups may find it easier to be 
effective than others in achieving the project’s goals. 
Criteria to take into consideration when choosing a peer 
educator group include:

Gender: 
The gender composition of the peer educator group 
is vital. If the project focuses on forms of child labor 
that affect mainly girls or mainly boys, it makes sense 
for the peer educators to be of the same sex to facili-
tate contact with the target group. In other cases, it 
may be important to ensure a gender balance. In all 
cases, peer educators would need to be trained in gender awareness and associated skills.

Age:
 Implicit in the notion of peer education is that the peer educator group be of similar age or background to the target 
group. This does not preclude having college students working with younger children. It might be difficult for very 
young children to act as peer educators to older children, but there may be situations where this, too, is a viable option.

Personal ability and motivation: 
Peer education is a vocation of sorts and some personalities are better suited to it than others. Of direct relevance 
is the individual’s motivation. Are the intended peer educators seeking to provide a community service or improve 
their skills or do they expect remuneration? The issue of remuneration is important in terms of sustainability as it is 
bound to have an impact on the continuity of services after project funds run out. In some projects, children who 
have benefited from the activities are keen to pass on their learning and experience to others and become peer educa-
tors themselves.

Required skills: 
This element will depend on the objectives of the project and what the roles and responsibilities of the peer educators 

will be. Some pertinent questions include: Will the 
peer educators be involved in awareness-raising, ad-
vocacy, teaching, or all of these? Should they be able 
to speak from experience? Will they need a mini-
mum level of education? Can the necessary skills be 
transferred to the peer educators through training? 
(See also Section 3.3.)

Availability: 
When approaching potential peer educators, it is 
vital to ask how much time they can devote to the 
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BAT: Youth activists advocating for 

child-friendly villages
The BAT project in India focused primarily on creating 
child-friendly villages in the target area. The approach 
has been used by other organizations in India to great ef-
fect and promotes the meaningful participation of children 
at all levels of society and community life, including politi-
cal decision-making, through children’s assemblies (see 
Awareness-raising, p. 45). The success of the approach 
relies on the involvement and support of the community. 
With this in mind, BAT encouraged the formation of youth, 
women’s, and teachers’ groups to support the initiative. 

Simply having their role and responsibilities acknowledged 
was a highly motivating factor for the young people. After 
playing a more passive role in society, they were empow-
ered to become active members of their communities. The 
youth volunteers were familiarized with the issues of child 
labor and education and transmitted this knowledge to 
their younger peers and the wider community. The youth 
activists also supported the establishment of Information 
and Resource Centers (see Data Collection p. 179).
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project. This may vary according to the season, day of the week, or time of day. 
For example, if they are college students, it is likely that they will be unable to 
work on project activities during exam periods. The peer educator’s availability 
must be factored into all aspects of project preparation, activities, and follow-up.

Background: 
Consideration should be given to whether the peer educators should come from 
within or outside of the community and whether they should be familiar with 
or known to the beneficiary group. When the peer educators are from the same 
community and the same background, children accept them more easily and 
completely, and the impact of the project is more likely to be sustainable. In 
some projects, for example, CENDHEC in Brazil, peer educators or monitors 
trained former child domestic laborers to become child labor prevention agents. 
These children had first-hand knowledge of the target group, having worked in 
this field themselves before. However, if the necessary skills and capacities can-
not be readily found or transferred within the community, or if a specific type of 
collaboration is required, engaging peer educators from outside the community 
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CSAGA: Teaching out-of-school children in Vietnam
In Vietnam, CSAGA set out to improve the educational opportunities of out-of-school street children living and working in the slum 
area of Hanoi, using a team of 15 college students as peer educators. In the program’s initial phase, the volunteers were trained in 
the following skills:

 – enhancing children’s participation, particularly in class, and helping them to study more effectively;

 – teaching children “life values”, such as self-awareness, sexual andreproductive health, respect, cooperation, love, happiness, 
  and peace;

 – improving children’s life skills to enable them to deal with everyday realities and develop the ability to protect themselves from 
  hazardous working conditions. 

Some training topics were not essential to the project outputs but were nonetheless felt to be important for the beneficiaries’ general 
development. For example, adolescent sexual and reproductive health was not an identified area for education but is a vital aspect of 
the lives of street children as they are susceptible to all kinds of abuse, including sexual. Volunteers received training in skills such 
as active listening, positive expression, acceptance of others’ opinions, conflict negotiation and resolution, collaboration, values 
identification, self-evaluation, responsible thinking, decision-making, and developing personal plans. 

Volunteers found the training very useful in working with street children, whose values were so different from social norms, whose 
learning abilities were impaired, and who were prone to anti-social behavior. It also helped in resolving conflicts within the group 
and between some of the children. The volunteers subsequently discovered that the children were more likely to come to class and 
work more effectively if there were fewer disruptions and if they were more actively involved in the learning process. This became 
their main strategy to attract and retain the children in class. 

The training also helped the volunteers to better understand the background and environment of their young charges and thus to 
devise appropriate strategies to overcome some of the obstacles in building relationships of trust. For example, street children have 
very few opportunities to play and take part in social recreation. The students, in collaboration with CSAGA, organized a small festival 
in a local park to celebrate International Children’s Day. The day involved healthy outdoor activities and games in which the children 
were allowed to be children and put aside their personal issues. This worked on two levels:

 – Children relaxed and felt trusting enough to talk openly with their educators about their families and working lives, providing insight 
  necessary for developing appropriate support.

 – It helped the children rediscover childhood joys and to see another side of life besides the drudgery and difficulties of life on the 
  street. It gave them a glimpse of possibilities for their lives besides work.

On another occasion, the volunteers organized a cinema trip for the children, as they wanted to give them an opportunity to be with 
other children and experience and express first hand some of the values they had discussed in their classes, such as respect and 
cooperation. The trip further reinforced the close bond between the volunteers and their young charges. 

However, one of the challenges that the college students encountered was the need to contend with their own burdens of coursework 
and exams toward the end of their college year, which had an impact on the time and attention they could give to the project. A solu-
tion was found through closer collaboration with the implementing partner on teaching schedules, but this often meant postponing 
classes, which was not ideal from the target group’s point of view. 

It is noteworthy that the peer-to-peer approach was applied in Vietnam, a country where the government exercises considerable 
control and authority and where this kind of approach would be contrary to traditional approaches in education.
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might be more beneficial. In some projects, such as working with urban street children, there may not be an eas-
ily defined community with a clear social structure, so that working with external peer educators may be the only 
viable option.

Existing groups: 
Working with existing structures and groups can save time, effort and resources. These should be identified when visit-
ing and surveying the target communities. Some communities and schools operate children’s groups of different types, 
including social, recreational, and sporting clubs. If these already exist, it would make sense to look into whether they 
can integrate the issue of child labor and, if so, to identify relevant training and capacity-building programs to facilitate 
this.

 3.3  Establishing appropriate structures and groups

In some cases, peer groups might need to be established either because they do not exist at all or because the groups 
that do exist are not suitable. These groups are most often established in the form of community- or school-based 
children’s clubs or child labor clubs. In many cases, such as in the ASHA project in India, the clubs serve a multi-
purpose role by:

– providing a safe and monitored environment in which children can 
 interact, play, or learn;

– encouraging children to look out for each other in life and to be aware of what steps to take in the event of threat either 
 to themselves or to their peers;

– reinforcing children’s social and personal development through interactive playing and learning activities, extracurricular 
 activities, remedial education activities, and other life skills;

– encouraging children to become role models for their younger peers, particularly children at risk of child labor;

– encouraging the establishment of age-appropriate income-generating activities or savings schemes and helping children 
 to understand how to manage their own savings 
 so that they develop self-sufficiency;

– fostering a sense of identity, citizenship, and community responsibility in children, thus strengthening efforts to 
 prevent child labor in the long term.

Meaningful child participation underpins all peer-related activities, whether training peer educators or establishing 
structures in which peers learn how to look out for each other in life. It is vital that project activities aimed at children’s 
development include children in the process of design, implementation, and follow-up. They should be consulted as to 

what these structures should do, where they should be lo-
cated, the materials they will need, and their financial and 
administrative management. Ultimately, they should ben-
efit from appropriate training (see Section 3.4) to ensure 
that they can become responsible for maintaining and sus-
taining these structures in the future. The village children’s 
clubs in the ASHA project were managed by the children 
in the community, including the direct beneficiaries, and 
were supplied with the relevant academic and non-aca-
demic materials to support their activities. The children 
also made a small financial contribution to the club each 
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month (1 Indian rupee – approximately US$ 0.03) to establish an operational fund to support education coaching 
classes and extracurricular activities (see Awareness-raising, p. 45). 

Some projects established structures of a more formal and political nature for children, such as CEIPA in Guatemala 
and BAT in India (see Awareness-raising, p. 46). In the case of Guatemala, this involved establishing a municipal com-
mittee for children and young people, COMUNA, which conducted its business in the same manner as other munici-
pal committees and for which elections were held among the town’s child and 
youth population. In the BAT project, children’s assemblies (bal panchayats) 
were elected in each target village, and representatives of these also attended the 
regular sessions of the adult assemblies (panchayats) to participate in decision-
making, including resource allocation. 

These groups, whatever shape or form they eventually take, can have a signifi-
cant impact on the lives of children, particularly vulnerable children who prob-
ably have never experienced these activities before. They encourage children’s 
social interaction, which is crucial for child development, and they provide 
places where children can play and learn safely. Although they have a specific 
function in the early stages of the project, primarily that of providing educa-
tional and social activities to (former) working children, with the support of children and other community groups, such 
as women’s groups, they gradually become absorbed into school or community life and expand their membership and 
activities. With sensitive support and nurturing, their potential for sustainability is significant.

 3.4  Training peer educators

Training and building the capacities of peer educators not only provides them with the requisite knowledge and skills to 
carry out the project activities, it also reinforces their confidence, self-esteem, and self-respect and helps them to better 
understand their rights and responsibilities in society. Hav-
ing benefited from appropriate training, peer educators can 
become powerful advocates for child labor elimination and 
education for all. Working with existing children’s peer 
groups can ease the burden of capacity-building, as there 
may be reasonable levels of existing capacity on which to 
build a more targeted and efficient training program. For 
example, school-based child rights clubs in Kenya were al-
ready supporting children orphaned by HIV/AIDS, some 
of whom had been forced to work to survive. Integrating 
child labor sensitization into their activities and responsi-
bilities was therefore relatively straightforward.

Researching and developing a training and capacity-

building program requires:

Assessing capacities, motivation, and commitment:
 This involves assessing the existing capacities of the poten-
tial peer educator group and identifying the skills, program 
content, and level of training necessary to enable the group 
to become effective peer educators. When working with 
existing children’s and youth groups, the training should 
build on the abilities and skills they have already acquired. 
In addition, it is important to assess the willingness and 
commitment that potential peer educators have to fulfill 
their roles and responsibilities. The most effective candi-
dates will be those who are committed to bringing about 
change and helping other children in their communities. 
It would be useful to identify an effective methodology to 
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CENDHEC: Child laborers as social 

change agents 
In its project in Recife in Brazil, CENDHEC trained a 
group of 20 youth monitors to assist in the coordination, 
management, and implementation of project activities, 
including the organization of a Municipal Conference 
of Child Domestic Laborers (see Advocacy, p. 66). The 
monitors acted as child labor prevention agents, work-
ing in their communities to raise awareness of the haz-
ards of child domestic labor and the damage it does to 
children and also to promote children’s rights generally. 
The monitors were trained as trainers to multiply the ef-
fect of capacity-building. Involving youth in all aspects of 
project administration and implementation and in deci-
sion-making had a significant impact on their personal 
and social development and contributed considerably to 
the long-term sustainability of the outcomes. The young 
monitors also had a role in training other monitors from 
the community. CENDHEC identified nearly 50 former 
child domestic laborers for training. Such was the de-
mand for places that applicants were selected on the 
strength of a motivation letter. Stakeholders were im-
pressed with the leadership qualities of the monitors, 
their knowledge of the problems of child labor and chil-
dren’s rights, their communication and training skills, 
and their commitment to make a difference to the lives 
of vulnerable children. Some monitors indicated that 
they wanted to train to become social workers so they 
could continue to work in this field.
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assess this commitment, for example, through interviews. CENDHEC in Brazil had such a huge demand to partici-
pate in their program to train child labor prevention agents that an application process had to be established (see box 
5f ).

Establishing objectives: 
The type and level of training will depend on what it is trying to achieve. Objectives of training can include:

– To improve skills, such as education, leadership, counseling, advocacy, and communication. Depending on the focus 
 of the project, the peer educators may need to provide psychosocial support to the target group or engage in dialogue 
 with high-profile stakeholders, such as politicians and government representatives.

– To impart information, such as on the causes and consequences of child labor and the benefits of education. If the 
 peer educators were once child laborers themselves, understanding why they ended up in a situation of exploitation 
 will help them to convey this to other children and to persuade them not to give in to similar pressures. Peer 
 educators also need information on what alternatives to child labor exist and on how children can, for example, 
 access education and health services. In the RADA project in Sierra Leone, the members of the children’s clubs were 
 familiarized with the problem of child trafficking, which was prevalent in the area.

– Choosing form and style: 
 Training programs need to take into account individual and group capacities and characteristics. For example:

  Theoretical and practical sessions. 
  Depending on the focus of the project and the educational level of the peer educators, the training should 
  strike a balance between theory and practice. Practical sessions are more effective in instilling certain skills 
  than theoretical ones.

  Separate and joint workshops. 
  If working with various community-based groups, such as parent-teacher or community development 
  associations, it is worth considering organizing joint training workshops to encourage closer collaboration 
  between all stakeholders. Separate workshops may be more useful when focusing on individual group 
  requirements or working in specific cultural or other environments. 

  Interactive workshops. 
  Participatory teaching methods yield better results than more traditional methods and can prepare peer 
  educators to work with their target group.

  Duration. 
  Capacity-building programs need to be of sufficient length to allow trainees to assimilate what they have 
  learned. Some skills are best assimilated through practice, so training should include relevant hands-on 
  sessions with the target group.
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– Content development: 
 Training should comprise:

information on issues related to the focus of the project, 
such as the dangers and causes of child labor or 
child trafficking, children’s rights and responsibilities, 
the importance of school and education, sexual and 
reproductive health, and HIV/AIDS;

pedagogical and peer-to-peer or child-to-child skills;
  psychosocial skills to influence the values base of 
  child laborers or at-risk children, including gender 
  equality and self-esteem;

  advocacy, communication, and media skills, where 
  possible; 

  arts-based methodologies;

  planning, recording, and monitoring skills, as 
  needed to achieve project objectives.

– Explore other potential sources of support: 

  Third parties can be approached to support 
  capacity-building activities, for example, private sector groups, education authorities, local government 
  departments, community groups, schools, and universities. This would broaden the number of stakeholders 
  in the project and spread the costs. A training institute, for example, might be willing to provide courses free 
  of charge, which would free up resources to be used elsewhere in the project.

– Monitoring and follow-up: 

  Regular communication and meetings with the 
  peer educators allow problems or challenges that 
  arise to be dealt with promptly and effectively and for training needs to be assessed. These might include 
  in-service training workshops to maintain and enhance capacity levels during project implementation.

4. Sustainability 

Peer education approaches are at greater risk than others of folding when projects come to an end as they are more de-
pendent on keeping the participants together and motivated. While a peer educator group might be closely knit during 
project activities, this is primarily because the project itself is the engine that drives it forward and holds all the elements 
together. It can take time for those elements to mature to a level where they can remain in place, in some form or other, 
following a withdrawal of funding and coordination. 

As part of the project design and with a view to its sustainability, a long-term vision should be established regarding the 
peer educator group, with emphasis on how their new-found capacities and skills could best serve the community and 
vulnerable children in the future.

Some ways to achieve sustainability of a peer education approach include:

– Encouraging peer educators to upgrade their skills and become qualified teachers, social workers, or counselors. 
 In these capacities, peer educators could become lifelong advocates for the elimination and prevention of child labor. 

– Creating children’s and youth groups that are embedded in community, local, and municipal structures. These are 
 likely to remain in place beyond the life of the project provided they receive strong support from the relevant authorities,
 as was the case with COMUNA in the CEIPA project in Guatemala.

– Stakeholders could be asked to identify employment possibilities for the peers so that they can continue to serve the 
 best interests of children, particularly at-risk children. Another option could be to establish formal partnership 
 agreements with training institutions, such as colleges, to ensure the continued development of the peer educators.
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5CWIN: Child-to-child advocacy 

training in Nepal
The CWIN project in Nepal conducted a specific child-to-
child advocacy training program for 239 children. Most 
of the participants were already involved in special chil-
dren’s groups, called Child Rights Forums, set up within 
the framework of the project. The training program was 
designed to convey communication and interpersonal 
skills to support the child advocates in persuading their 
peers to leave situations of work and return to school. 

The approach adopted by the child advocates included 
street theater techniques, whereby they developed piec-
es of drama based on the realities of working children 
and the benefits of education. These were performed in 
most of the project sites and schools, reaching thou-
sands of children and adults, raising awareness and 
delivering messages to at-risk children and those both 
working and going to school. The drama was particular-
ly appreciated by other children and was found to be an 
effective method of reaching disadvantaged children.
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– Linking peer education to existing 
 or newly established structures 
 in the community increases 
 sustainability. These structures 
 include schools, parent-teacher 
 associations, and children’s 
 and youth clubs, such as sports 
 clubs, Scouts, and Girl Guides. 

– Keeping down costs increases the 
 chance that activities can be 
 continued after the project phases 
 out. The higher the operational 
 cost of a peer-to-peer group, the 
 greater the need to search for 
 additional funding and the harder 
 it is to sustain.

– Young people inevitably move on 
 in life. They grow up, train for a 
 profession, leave the community, 
 and build their own lives. 
 Therefore, peer education is a dynamic and organic process that needs to develop to the extent that it becomes self-
 perpetuating. As children grow older, they should be encouraged to follow in the footsteps of their role models to become role 
 models themselves to the next generation coming up behind them. This is the real sustainability in a peer-to-peer process. 

– Instilling a sense of responsibility and ownership of the project among children and young people — building a 
 “we” culture — is vital, and every effort should be made to achieve this from the outset of the project through 
 interactive and participatory approaches that ensure the meaningful participation of this social group. 

5. Challenges

While an effective strategy, peer education alone cannot address all of the 
complex and sensitive issues facing child laborers or at-risk children. Peer 
educators are children and young people, after all, and can be inexperienced 
in life, may lack education and professional skills, and may lack maturity 
when faced with challenging situations. They may be well-meaning and 
hard working, but some of the issues confronting disadvantaged children 
can be extremely difficult to deal with and can provoke extreme physical 
and emotional reactions. Therefore, peer education has its limitations and 
challenges:

– Peer educators are not trained psychologists, psychiatrists, counselors, teachers, social workers, nurses, or doctors. 
 They can receive some basic training in these areas and deliver some services to the best of their abilities, but they are 
 no substitute for professionals. In most cases, the work they do with target groups is phenomenal and can assist children 
 in many ways, for example in encouraging them to return to school or to their families, in helping them withdraw 
 from work, and in reinforcing their self-esteem and self-respect. But:

– they require a lot of support themselves and need to be trained in what action to take in situations where they might 
 not have the answer or be out of their depth; 

– they need to have access to a referral system and be trained in what to do in an emergency. As disadvantaged children 
 are encouraged to talk about their personal situations or the trauma they may have suffered, the reactions can be strong,
 and professional help needs to be on hand to support the peer educator. Otherwise, the end result can be detrimental 
 both to the child and to the peer educator.

– Sustaining the level of effort required of peer educators or child-to-child advocates can be difficult for young people as 
 they seek to strike a balance between their work as peer educators and their family and school responsibilities, leisure 
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 activities, and other opportunities for fulfillment. 

– In some cultures, it is considered socially unacceptable for children to address adults. In such cases, peer educators may 
 have to work side byside with adults to gain access toolder generations. 

– Caution should be exercised in considering peer education as an option if it does not have a good chance of being 
 sustained in the longer term. It is vital that young people do not feel “let down” by the project as this can reinforce 
 negative attitudes toward authorities and institutions and could undermine future attempts to empower youth groups. 
 To avoid this, an appropriate exit strategy needs to be elaborated.

– As mentioned under the section on sustainability, it is important that a sense of ownership is established as quickly 
 and effectively as possible among the peer educator group. However, ownership can take time, effort, and a lot of 
 work to achieve and does not “just happen” as a  matter of course during the project. It must be instilled and 
 nurtured through participatory and interactive activities involving children and young people.

Other relevant chapters
Education, p. 82
Child Labor Monitoring, p. 156
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